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‘Qverview : : 


The purpose of the present sles was to develop a Piagetian-based “¢ : 
toddler program (for children aged two to, three years) suitable for 
. ae Implementation at a aaiatnng preschool or at a community college child 
> care center, Issues in daycare for toddlers as well as the role of , 2 
theory in curriculum devel opment are discussed. The adaptation of 
Piaget's theory to 4 toddler program is then presented. The specific 
‘ program developed has a basic developmental orientation and includes 
guidetines for arrangement of the enyironment, definition of teacher 
roles, development of open-ended curricula, decisions concerning develop- 
; mental appropriateness, and net AUS HARA of curriculum and environ- 
ment... Emphasis throughout | is a process athe than product orfentation. 
Specific curricula are prefented.nith aLoanETEN devoted to divetopmental 


goals - -and relations to Piagetian Concepts. 


~ ‘ - 


Should There Be ‘Dayca , og 


“Although group care for’ toddlers/can be traced back to the 16th 
century when John Comenius proposed schools for infants (Lazar & Rosenberg, 

aa 
1971), the issues of the value, and the detrimental effects, such care 


HRY have upon toddlers, children’ from 18 to 36 months, is still heavily 


debated. Some of the major issues ihclude toddlers' social skills and 


readiness for group activity, health concerns of having many very young ‘ 
children together ina group, and the hazards of group care in the 
development of the attacbment to the natural mother. 
Developmental psvchol dey text boks (1.@.5 Stone & Church, 1973) | 
have typically described the todd] r period as one of minimal positive Ya 
. social “fnteraction between peers, hus negating the social value of rs 
group daycare. . The assumption is that the only beneficial interaction FA 


} : / 
4s between toddler and mother,’ However, Rubenstein and Sandberg (1975) / 


Jf 


observed peer interactions among ddlers and reported that not only 
‘were toddlers capable of soetidve interactions and social relationships : 
-with each other, but they also setved as valuable behavior mod s for 
one another. 

Another concern has been the health hazard of grauing young chitdren 
together. Caldwell] (1972) has responded’to this concern by citing a 
study by Glezen, Loda, Clyde, Seniors Schaef fers’ Conley, and Denny 
(1971) which evaluated the incidence of cep veut illnesses in ofie- 


and three-year-olds in daycare compared ta children in a large metropolitan 


community. While incidence was slightly higher for daycare children vy 
Tess. than one-year-old, there were no differences for the other groups. ot 
‘ 
. 4 . 


However, the major concern among educators; psychologists, and .° 


parents alike has been that of detrimental effects of separation of 


: nother | from child uporm the - ‘development of attachment ties, The primary 
attachment to the mother is considered the basis of social attachments \ 
formed by the ‘child throughout life (Ainsworth, 1969) and is consfdered.. | 
an ‘important, force in cognitive development as well as in the development 
of axilovition and independence (Ainsworth, 1969; Lewis & Goldberg, . 
1969). In extrene /s tuations (i.e., institutional. settings) characterized 
by poor adult-child ratios and almost total ‘lack of stimulation, retarded ” 
development has been observed, _and in part attributed to a lack of, 
“opportunity to astablish ees attaclnenta4 (Provence | & Lipton, 1962;. 
‘Yarrow, 1964). In ‘the several studies which have been done with young 
children in davneie (Bleéhar, 1974; Caldwell, Wright, Honig, .& Tannenbaum, 

19705 Sagozin, 1975), two fave reported no real differences in attachment 
.behavigr between home-reared and daycare children varying in age from 17 
to 40 months. One which did resoye aitigrontes (Blehar\|, 1974) studied 
very young children in full-day situations. ° 

In general, then, in terms of social development, health, and 
attachmerit,’ it would appear that quality, part~ -time daycare could be 

« beneficial to the development of young children by providing a setting 


conducive to the child’ s total development, both cognitive afd social. 


Curriculum and Piaget _° 


| 


“In geheral, developmental theory has not played a major role in 


. 


curriculum conceptualization (Parker, 1974). Although several preschool] 


programs have been derived from Piaget's theory (Kamii, 1972; Kamii & 
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Radin, 1967; Lavatelli, reported in Parker, 1974; Wetkart, 1972), these 
have, ‘been for older «children (three- to five-year-olds) and most have * 
used more structured Sequences of tasks or activities. than would seem 
compat {ble either witha toddler population or with Piaget’ $ thepreticet 
position. . : ao | | \: . 
The curriculum outlined in. this report is based on th developmental - 
thebiy of Piaget, and focuses -upon the creation of the environment and 
the rol of the teacher within that environment. 
Piaget describes the development of intelligence as successive,’ 


cumulative stages, each a restructuring firmly based in the one preceding 


% 
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At. Of concern for the toddler program ‘to be disci:ssed here are the 
sensory- -motor period, from birth until approximately two years of age, 
land the preoperational representation period, starting ‘roughly at age 

| two and continuing until the child is abbat seven years of age. The 

first stage, sensory-motor development, is directly tied and limited to 
coordinating feedback from the senses. Seeking and constructing knowledge 
is not passively received by the child; instead, Knowledge is not passively 
weceived by the child; instead, knowledge is-actively sought and donstructed 
through his/her direct interaction with the world. Only through direct 
_action--grasping, shaking, droping, touching, tasting, ete, --does the 
_ child incorporate the object into his/her reality. By acting on objects 
the child develops schemas or action patterns, or means of interacting 
with the world. As the infant comes to know that. object, (s)he adds 
that knowledge to his/her cognitive’ structure. 
The best known area of Piaget's theory, the development of object 
permanence, is the one usually applied to ififant and toddler programs. to © 


the exclusion of all others. At birth the child is completely egocentric. 


S*s { 
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(s)he does not yet differentiate aspects. of his/her environment’ nor 
--him/berself from it. Objects only exist while they are in his/her 

é immediate environment or innediate grasp: they lack permanence.. It js 
‘only as (s)he gains experience interacting with the world and develops a 
repetoire’ of action and a framework for understanding ig‘that the child 
begins to decenter and structure his/her concept of space and his/her 

relation. to the world. The sensory-motor period is a process of PCreReN gy 


sre, infant’ F] , 
: : 


externa] ization. Objects take on substance and. permanence as 
expands his/her experience and cognitive framework. 

A clear. example of the development of object permanence is the 
child's search for a missing toy. In the early part of the sensory- 
motor stage, if a pillow were placed over a toy to which the’ child were | 
attefding, (s)he would cease to look at it and would not try to remove 
the obstacle. The toy is no longer in his/her environment.+ However, by 
the end of the sensory-motor period, the child will not only remove the! 
pitiow bat search the vicinity to discover the miSsing toy, Entire 
infant and toddler curricula have been based upon such exercises. 

- However, Piaget's theory has much broader implications for curriculum. 
With the development of eabarte function, or the ability to paseesant 
‘something which is not presently visible (objects, events, or actions), 
comes the beginning of the internal reconstruction of reality. ‘There 
are two levels of symbolic funetions symbols,-which strongly resemble 
the thing signified, and signs, which are arbitrary and do not resemble . 
the object signified. Language is an example of signs. There are. five 
distinct behavior patterns which appear almost simul taneously and mark > 5 
the emergence of representation. They are 1) deferred imitation, or 


imitation. separated in time from the perceptual event; 2) symbolic play, 
é 
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Sor using one object to signify andther not present (ie.; using a paper 

; cup.-té-vepresent a tea pot); 3) drawing what (s)he “knows” rather ‘than 
what (s)he perceptually sees; 4) mental image, or the formation of 
internalized imitations; and-5) verbal evocation, or verbal representation, 


VW the beginning of language on a symbol level rather than on the sign 


; fevers (i.e., the child ‘says "meow" after the kitten has disappeared). 
In.considering the relation of experience to the development of the 
child's cognitive functioning, Piaget discusses three areas of influence: 
physical knowledge, logical-mathematical knowledge, and’ soctat: transinission, 
i o or three modes of receiving information. Physical ‘knowledge is direct 
feedback from objects and the discovery of concrete properties of those 
objects. Examples include the discovery that apples are red or that 
balls bounce, and glasses do not, when dropped. Logical-mathematical 
knowledge deals with feedback from objects but rafefs 2 dietetic 
relationships and coordinating actions internally. The child's own 
actions on the object provide the feedback rather than the physical 
properties of the object. Forginstance, 4 child might line up a series 
of rocks and count them vise: Wes then reverse and find thatthe numerical 
property stays the same. Finding that there are ten rocks is physical 
feedback, but discovering that the direction of counting does not change 
that property is coord inubtoh*of the -inforfation and an example_of_- e. Speco 2 
’ Togical-mathematical knowledge,’ . 
Social transmission refers to information passed on'socially: a 
parent. telling a young child that an object is called paper, or that 
hitting is not appropriate; a child's imitation of someone cooking. 


- With the new structures, the child's concepts of space, causality 


and time develop. As objects take on substance and permanence, they 
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define the child's space. ate eG child decenters,. expands and co- 
a ordinates the environment. What had als : ae of separate 
a Kee spaces is coordinated and (s)he places himself in. that space. 
ee ‘Causality involves if-then relationships. These’ rejationships. are 
digrichit for the young child because the process between the observable 
“4f" and the "then" (produgt)smust be abstracted. As. with object perm- 
anence and space,. the world is composed of a series of, events which. are 
not always connected in time. But through the same processes of increased 
decentering, expended experience, and development of cognitive structures, 
the child comes to recognize the conriection between event A and event B 


and his/her own ability to‘initiate action with a certain result. 
; ” 


‘Time is closely related to causality. The child's concept of ore 


event following another 13 the beginning of the temporal concept. Time 


As the child develops nis?her 


nis the elaboration of eaciea relations. 


‘cognitive framework (s)he ‘can coordinate those relationships and expand 


Waking up in the morning 


his/her concept of time to include sequence. 
is followed by getting dressed which is followed by changing clothes, 
etc. 


Though these major areas of development have been discussed separately 


they are very much related and intercoordinated. ach process contributes. 
= “tothe child's -construction of the reat (s)he perceives-and- thus aids. —- 
in the understanding of each othérg “concept. Representation, He major 


, developmental achievement for toddlers, influences and is influenced by 


the developing. concepts of object permanence, space, time “and causality. 


& 


So far this<discussion has emphasized the cognitive aspects (of 


if 
development. However, the child's intellect doés not develop in isolation 


from his/her affective Seu TIPREUES In fact, Piaget has been quoted as , 
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saying that there are no cognitive mechanisms ms are without affective 
ey aa! elements. and there is no affective state that has ae cognitive element 
(Kamit, 1973) 2° Piaget considered affect the energy behind intellectual - 
functioning. Affect does not in itself create structures, but it Py | 
influences the choice of structures and schemas employed through intrinsic 


motivation and -curigsity. Therefore affect can accelerate or ere a 


os intellectual development. , Since the two aspects~are inseparable, it is es 
expected that their’ development be parallel. The decentering that ins 
- allows the child to differentiate him/herself from the environment also 


leads toa differentiatfon of objects and people’ in that environment and 


“of emotional responses to those people. 


Piaget's Theory Translated Into Gurriculum 


The envitonmént for toddler daycare 


The toddler program must provide a rich environment. conducive to- 


intellectual development. Piaget's primary implication in this area 1 
j that the,environment be one which the child can act upon and manipulate. 
At the sensory-motor stage actions are direct, and motor schemas and : 4 
as thinking are the coordination of action: With the anset of symbolic - a 
ay ee — bate ee may be. internalized and physical. production ofthe. 
actions is not always necessary. Since toddlers are in transition from 
the sensory-motor to the preoperational stage and in the process of 
‘GETEAOP NY representation, the center's environment should be accessible 
to direct action. Shetves should be low and open for storage and display’. - 
of matertals. (That is, with the obvious exception of shelves that need 
to be jnaccessible or locked for safety.) A vaittety of objects will be . ’ . j 
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reachable at ini given time but not so mary = to: be bverwhelining, 
Materials will be rotated frequently from barns to these open shelves. 
ry ‘Unlike Montessori programs, this educational implementation of 
‘ Piaget's theory does not call for a certain type or set of materials. 
“In fact, any materials are acceptable as: Jong as -they are appealang and. 
* encourage active expioraticn:; The toddler program materials may include > 
a variety of household objects (pots;.spoons, plastic cups etc. )s 
traditional toys for children of this age group (blocks push pu toys, 
play telephones, etc. s and materials for fine and gross motor use. ‘e 
“Appendix A is a list of suggested materials for_toddlers. . 
The. emphasis for a Piagetian-based toddler program is on. the use of 
the materials. Through their. individually developing action Schemas and 
the. coordination of action, the chilgren can manipulate the materials 
yand extend and adapt their eaueteire of ‘action. 
A second, related implication for the program $ environment, which 
follows directly from the concept of learning “through action, is that ¢ 
experience cannot be transmitted verbally. While verbal communication , 
chas been a traditional means of education, it is, not adequate for intel- 
lectual development as explained by Piaget. Another's reality. and 
structure (such as the teacher's) cannot be superimposed on the child's : 


wee ne ee Construction of reality. Understanding comes; through an internal struc 


a turing of a concept to the individual's total framework. Thinking at ; “. 
different stages ‘of development: is not only ea Neca different but 


<i qualitatively different as, well, 
, A third implication of Piaget's theory for a toddler environment 
has to do-with the role of peer interaction. Representation, the ability 


to symbolize an action or object internally,: greatly accelerates the 
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’ Role of the Teacher 


10 


: child's process of decentering. (S)he begins to see him/herself jn 


relation to the world rather than vice veréa. He can also begin to : 
‘ A 


represent him/hersetf in various situations, e.g., playing house. The 


room environment should be conducive to communication and interaction 


among peers. Through such interaction with other children, the child 


‘gains models, and different perspectives. Free flowing areas. and material 


groupings in an area with’ adequate space are essential.’ Movable furniture 


such as shelves, freestanding bulletin boards, and chairs and tables | 


define areas, yet provide flexibility for rearrangement. Grouping of , 
materials by interest areas would facilitate peer interaction. The 
interests and activities of the children must influence the particular 


arrangement.” 


. ‘ . 
In defining the role. of the teacher in.a Piagetian-based toddler 


program, there are two things the teacher Ys not: ‘the teacher is not a 


passive observer nor is s(he) an instructor passing on specific information 


‘at predetermined times. The teacher is there to "minimize instruction 


and facilitate construction" on the part.of the child (Kamit, 1972); 
s(he) is child- rather than subject-oriented. His/her major roles are 
to set up the environment, direct the action, and énanlicnas the development — 
of the child's reasoning. j 

In setting up the environment, the teacher can arrange jt to promote 
discovery. An example would be setting up a water table and making ay 
appropriate toys and smocks available: Or the teacher can arrange the 
environment to make discovery inevitables for instance, storing all of 


the classroom balts in one box and having them returned there at clean-up 
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. time, It is sxcentinl that the child be shovided with chotees, So that . 
decisions and selection occur. 
In directing the action” sia the classroom the.teacher should 
follow the children’s interests, not impose preconceived ideas or outcomes, 
: If water, play is set up, the teacher would not hel everyore to play 
aa with boats but. allow each child to develop his. own schemas. The children's 
: response and the directton of an activity may suggest the. next-one 
Thusy" a central “role for the teacher ina Piaget jan-based program 1s to’ 
‘ €ncourage the child! s’ discovery and construction of nis,o own reality, 
developing hig cognitive a abilities through action. . 
Piaget, in his own work with children provided an example on fi to 
interact with children to'promote their own reasoning. He used a clinical 
"method of tnqviry, Rather than a prearranged set of questions in reference 
to a given activity, Piaget followed the child's direction of thought. 
The, initial fesponse a child made would direct the course of actions or 
questions to follow. ~ Piaget aneanmegan the child to elaborate on his/her 
'. direction of thinking without disrupting it. The teacher, too, can 
. oy this method of interaction. (S)he can unobtrusively encourage 
yee to expand an action schema, test it against objects or other 
people, or integrate other schemas and expand his/her repetoire. As 
Pfaget does, the teacher attempts to expand the child's reasoning without 
disrupting it. This flexible nethod of inquiry should provide the 
toddlers' teacher with more information about the individual child's 
pattern of thought than a set of questions the child might not understand 
or misinterpret. The curriculum must remain flexible to allow for 
individual differences in temperament, style, and level of cognitive 
functioning. For examples of Piaget's mode of inquiry, see the suggested 


readings section, books by Piaget. 
c 13 \ y 
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Yn setting up a Y Piagetiari-based- toddler program a a deal - 


responsibftity: falls on this teacher, It is the way the teacher str ctures 
the environment, directs the hse of materials, and responds to. children 


that will, incorporate Piaget’ s ideas or not. Given an understanding of 


Puan s framenark of intellectual development, the teacher can intervene 


to elaborate each child's direction of reasoning. It also follows that 
since development ig an individual and personal” process. for each’ chfld, 


activities for teaching and. the direction of “inquiry cannot be pre- ° . 


determined. The responsibility to Incorporate these Piagetian implications 
lies with the teacher and relies on his nundarsxanting of the. process of 


cognitive development. ; : a 


How much training and experience with Piaget's theory is necessary? © 


Ri general understanding of Piaget's view of development as it relates to 


toddlers is impprtant for the teacher, but (s)he need not have had great 
quantities of academic work on the subject. More important ‘are the 
teacher's personality and\attitudes toward children, qualities such as 
warmth, respect for others, and enthusfasm. For toddlers, it is critical 
that the fetch he verbal, responsive, and genuinely. concerned for the 
children's welfare, as well as have knowledge of ‘developmental psychotogy. 

“For toddlers, a ratio of 1:3 is advisable to allow the teachers to / 
organize, direct’ and respond to individual chiviarsn, “This would include 
one teacher, one assistant or aide (who handles much of the physical 


aspects), and ‘one student teacher scheduled throughout the day for ten .' 


‘toddlers. In larger groups. nore aides, student teachers, or parent 


; volunteers could be _enlisteds, with the ‘prerequisite of preservice and 


inservice training simare (end by the téacher. 
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Content of & ae program 
This section ‘is dtvided_tnte-thetevetopmentat-arers-dtseuasedtn 


. - Section-IV.—-Jt-ts meant to provide an outline of key experiences for 
toddlers: As previously stated, each child is different, constructing 


+ 


his, own gntellectual framework. therefore, activities casa be laid 
out according to "what to do when." Rather, this is a collection of . 
" areas to explore ard provide starting points for manipulatfttg the envtyron-. ° 
ment. . Though listed ‘in terms of goals or objectives, emphasis is on 
: processes vether than products. Though they are discussed separately, 
in actuality social-emotional development, cognitive development, and 
the different areas of experience are integratég. . 
Physical Knowledge: This area-has to do with feedback from objects 
in the child's environment and his/her own body. * 
- Develop an awareness of objécts in the environment. 
- Be weave of one's own body as an object in the environment 
ie with specific identity. 
- Respond to the environment with the body. 


- Use all of the senses to explore and ciscover. 


a . 

Coordinate body movements. 

. Move self in different situations (large motor coordina- 
tion). 


ee te c 
Manipulate toys and objects (smal] motor coordination). 


Increase and expand one's repetoire of action. 
Use the same action in different situations to explore. 
Use different actions in the same situations to discover, 
. . Logica]-Mathematical new tedyne This is.the child's coordination 
of feedback from the environment to discover relationships. Piaget 
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discusses three specific categories of logical-mathematical. knowledge: 
classification, ‘seriation, and number. i micpiuantieatioan bantabe 
refers to the coordination of feedback; ‘therefore, the categories overlap, 


Classification relates Similarities and differences leading to 


.grouping and sorting of objects according to the properties of the 
. * ° 


objects. wa ®, , —- 4 
oie Recognize atiributes {color, size, shape). : | \ . 
oy ar Recognize Adentical objects. \ 
} ° - Group objects according to general-classes (dolls, blocks, \ ® 
| 4 balls, etc.) , ‘4 
J | @ Recognize gross differences. mo * \ 
-- % Sort objects: according to general class differences. \ 
Seriation is relating various differences. a 
‘4 = Identify differences (first in dichotomtes, then in trichotomies). \ 


- + Recognize relative differences (starting with trichotomies). 
. Match objects in sets with relative differences (1ong/short, 
large/ small, ‘Vght/heavy, loud/quiet). 


Numeration is more than mere counting, but is the relationships and 


as properties of number's and one-to-one correspondence. 
- Recognize relative amounts (large/small, many/few, more, 
. another). 
a - Count by rote. 
- Understand and use in practical situations the number one — 
(then two, etc.) nee j 
- Time: Time is the expansion of the child's concept of causal . 
relationships. From if-then situations the child develops his/her 
ability to recognize sequences. Initial. viaiieliaesd are very personal 


temporal -hatlons (eat, sleep, play). 


Space > Beginning wes the ‘child" s anareness that objects are J 


‘stable 


1§ 


Recognize causality in a variety of situations. 
initiate cause and effect action sequences. 


Notice temporal sequences of two events and respond accordingly 


% 


Recognize the end of an activity. . 


f (such as ‘getting a blanket for a nap after lunch). 


Recognize changes in eisai sequences, . / 


f 
Me 


and a ae in, th environment, the chifd constructs a-pers al 


space and hts, ‘relationship to objects in that space. (S)he gradual] 


expands that personal space as (s)he incorporates more objects and 


coordinates separate spaces. (The kitchen and bedroom combine tq’ form a 


. ‘ a 
concept of the house.) School is an entirely new space. 


te 


Move self around the classroom. 
Find objects in the’ classroom. 
Expand ‘one's environment. & 


Understand simple spatial relations (up/down, in/out, on/under). 


Locate an object hidden in a limited area. - 
Find an gttannvite path for one's self when one irection is 
blocked, 

Move objects around the classroom. | 
” Find alternaté path for objects when one path is “blocked. 
Change an object and/or its relation tb the pace (fold, bend, 


stretch, build, take apart, rearrange): 


7’ Representation: A sivtttarty important . far toddlers, symbolic 


. function greatly expands the child's ability to 


onceptualize and deal 


with the environment. There are two levels of representation: symbols 


: 


and sfgns. ; val 
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: 4 
a Symbols are totally personal, developed by the child and having 
"meaning only for him/her. They strongly resemble the thing signified. 
> Imftate actions. . , eae 
-* Recognize whole Bujecns by sound’ touch, taste or,,sme}}. 
- Use| jobjects symbolically in play (pretending). 
me Construct an object to represent another (with nays Pipe: 
RET cleaners, blocks, etc.). 
+. Draw, paint or color'a picture. 
A rae Coordinate a picture with the real object. 


ee eS 


Signs are socially determined. They are arbitrary ane do not 
resemble the thing sionified. Language is a complex group of signs. 
- correctly “label: (right names for, object oF people). 
o- Receive feedback“about language usage. 
-~ Hear Janguage used (stories, descriptions). 
"ie Respqnd fo directio 
Affective-Social Development: Though Piaget’ focused on cognitive 
development in much of his research, he recognized the interdependence 
of cognition and'affect. The child also functions ina society that has | 
| complex structures and expectations. Piaget saw affect as the energy . 
behind cognttton,, aS capable of basa development forward or retarding 
that developmet. ‘ er % 
~  Qirect one's self. 
: = a: demonstrate curiosity and heractive: . “et 
. Make own decisions and select own activities. . 


Develop ‘confidence in those decisions. 


Communicate and take care of needs. 


is 
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-. Activities ’ a. Cae A - H 


‘related to the specific level of development of the group of childre 
| participating inthe particular activity, Thus, many activities ar 
: ‘open-ended, providing unt int ted poss ble adaptations. The goals listed 


as both offer important experiences for toddlers. Peers: provide an 


new behavior and Ferieatany new interpretations of. old behaviors. 


ot F x 


- Relate to other people in the environment (adults and children). 
. . Share when appropriate. ; 
oe Work in groups or atone. 
- | Learn soctally determined eccectuttens and appropriate vail 
eo (using the bathroom when necessary, washing hands when ‘hey 
are dirty, etc.). | 


"¢ 


* The following is a selection of activities for toddlers. This 

’ 3 : : F f , ; j 
section is not intended to provide a daily guide for working with toddJers 
but ‘rather to show activities that have been déveloped using a Piagetian 


base.. by provide | a ‘complete “cookbook” of Piagetian ‘tasks would be 
dfametricatty opposed to. ‘the theoretical interpretation implicit in 
‘program. Activities must be interpreted for {ndividuat children ‘and . 


@. 


é 


relate the activity to the deyeloprent ofthe child's total cognitt e 
framework. ; 


Group ‘and indhetaua? activities (both, teacher-assisted) care ‘tn Vuded, 
additional dimension in.the child's development, serving as models or 


anneREHRE times callow the child to work with the teacher. Independent 


(without teacher assistance) activities are also incTuded to provid 


‘times: for the chia to play alone. A chart of important dimensions of 


the activities is provided (see Table 1). : ¢ 


‘- omg A Sy | £3 
| | | | 
| 


vf 
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a 


In addition ‘to individual he group classroom. activities such as 
a thous suggested pere, field oie and the fife: of everyday - vehaieentee 
are also important in the toddler s curriculum, Field trips broaden iad 
7 . ‘child's range of anne ieee: and provide knowledge (s)he can prelate to 
and symbol ize in play. ‘A enild cannot mentally represent a bus or 
pretend to ride on one if (s)he has never had that experience. Also, 


9 sued activities ah as shes time, pili hands, ied oo or 


» 
. 


going are not breaks in the learning process but parts of it. One- to- 


-s one correspondence can be ‘learned Passing” out napkins to nee ‘child, and’ om 


putting on one's coat requires coordination of body movements and body. 


\ 


awareness.: ; 
Teaching is a creative process. Keeping objectives in mind and 
reflecting’ the abilities and interests of the child, the teacher can use 
many situations: and activities to activate learning experiences and then 
follow the directed’ the children take that experience. 
“General Guidelines for Developing Activites for Toddlers: - 
Activities shouTd be developed with flexibtlity in di to make 
them ‘appropriate for children with different rates of development and . 
styles of interaction. : 
Choose activities that reflect the interests and abilities‘ of the 
children participating. : 
Sieastive the environment to support or extend each activity. “If 
7% children show an interest in fish or pets, provide books, movies, or 
field trips related to tha subject. 
_ Keep tie physical abilities of the toddlers in mind and carefully 
: , consider ‘safety factors in any activity. an toddlers may "mouth" , 
Peat they-edible?) wi 
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Activities should be action-oriented, designed for the children to 
“participate directly. 

Materials should be manipulative’ rather ‘than primarly PED ERe SES aa 
‘Don't depend on pictures try. to have real objects. 

Activities should ie divergent and open-ended, having multiple, 
’ directions, rather than convergent, with only’ one direction or Solution. ” 


Thus, they will be open to individual adaptations and variation. 
4 
‘Use goals as a'starting point for developing activities, hot. as an. 


t 


.* Objective. : a8 . ; i 
” Be srative and have’ fun, 


f 
a 


Boa . poe . : : 
~ gt ‘ 
, : 3 ? . - ’ 
. * « 


> 4 ee 


te 


. 
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et “acrIVITY: “BALLOON BOUNCE (NDIVyDUAL OR GROUP: TEACHER SUPERVISED) 


i GOALS: Physical Knowledge 
\ | | wCoordinate body movements: Move self jin a large seem to reach the 
of ‘ 


Be neoties 


| aun: | 
a “eInitiate cause and effect action sequences: The child hits the 
balloon and makes it bounce up. i 


. SPACE: : 

-Move self around: an area: The child moves: in’ relation to-the balloon. 

- Find an alternate path when -one is blocked, . 
~Change an object’ s relation to space: Make the bat go uP and down: (or 


pop: oy, 
a we ~Spatial relations:’ Up. a ae oe : 
‘ . is ary 
: MATERIALS: Large Sandy balloon (Use caution with balloons and young enter, 
ee A broken piece of balloon couldNee inhaled. Choose a heavy 
/ gauge balloon, don't overinftate; and supervise the activity. ) 


” “PROCEDURE: Have a large clear area. Dutside is good or move furniture in 
a. the classroom to open up a. Jarge.area. Let the children feel: ° . 
. yea the balloon, push on it. Explain. that pany balls bounce up and 

8 down on the ground but ‘this bal] goes up too. By hitting.it up 
in the air they can make it float-or bounce-on the ceiling, 
Start the balloon up and’ demonstrate tty jt in the air. 
Then let the children interact with it not stop the activity 
if they change it. Verbally. reflect what they do and let.them 
2 procede. If the balloon should pop, explain that the ge 
r . the balTtoon came out. very fast-and made a Joud sound. Collect 
all/of the broken pieces and blow up another balloon if the 
children are still interested. p 


"VARIATIONS: 1. Toddlers also enjoy blowing soap bubbles. They can blow 
; them up in the air and run and catch them. 
2. Toy stores often sell an inflatable bal? of light rubber 


~ * that has a stretchable handle. It can be bounced off of the 
, hand and come back. It is a good size and weight for toddlers. 
‘io “3. Another type of ball available has a sturdy handle and is 
made to sit.pa-and bounce. Keep it in the grass or on a padded 
area as falls are likely. 1 


4. Soft foam balls (Nerf) are good for the classroom. They can 
be® thrown and will not harm any object that might be in the way. 


ae P f- s 

ACTIVITY: BLANKET PLAY (INDIVIDUAL OR GROUP: INDEPENDENT) : : 
%. . * 

GOALS: 


as 


dyce a e 

. ve self-through space: The child moves in a new, Vimited area. 

* «Locate hidden objects: Without being able to see the objects, the 
. child will search for them in a Minted area. 
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_ Physical Knowledge \ 


“Respond to the environment with the body: The child will discover eo ’ 
» means of moving his/her body in an ‘unusual -aréa, 
. Sensory awareness: Child will locate objects by touch. 


* MATERIALS: 
prdceoure: 


"VARIATIONS: 


ACTIVITY: 


.find a specific toy. (S)He will need to locate it by touch alone. 


One or two large blankets (a parachute also wokks) a hh 


Before children arrive in the morning or before they come in 
- from outside play, lay the blanket out in an open space on the 


floor. Hide several small soft toys underneath. Don't instruct’ 
the. children on what to do or what they will find but rather 
give them time to éxplore and to apply their own modes of inter~ 


-action. If the children don't interact with the blanket at all, - 
~ they may need reassurance that it. is o.k. to craw) under and ‘on 


it, move it, eto, 


« ’ 


1.. Hide several toys ander the blanket but ask the child to’ °° os 


If the child brings out-a different toy, do not.say it is wrong ; | 
but rather label it. Tel? the child what (s)he did find, ae : 


* 


GOALS: ° Physical Knowledge , 


rae awareness: The child uses. his/her sense of touch to explore and 
discover “Sy ; #28 

-Expand actien repetoire: The child applies oon actions to 

find hidden toys. a 4k 


ze resentation 


ce ; ae 6 . 
ocating amseehss Looking for hidden Objects in a limited space. 


ie | 
BURIED TREASURE (INDIVIDUAL OR GROUP: | nese) 3 | 
) 


¥ 


‘ 


eve (recognizing whole/part veeatichanitee’ Child .may 


identify the hidden object before 2 seeing: it. 


MATERIALS: 


"PROCEDURE: ~- 


i 


ri 


* VARIATIONS: 


Sandbox or sand table Ee : 
Smal1 -toys (that will not be damaged by sand. meas plastic 
cups, rubber balls, plastic chips, _Spoons, "etc, ; 


Bury several small tays in the sandbox or gand table. Smooth: ' 


-over the top of the sand. ‘The children may either be told that 


there is buried treasure or leave the toys to be discovered jn 
play. Encourage ‘the child to. describe and label. what As}he finds 
before (s)he pulls it out, ; = 


1,. Tel? the children focry what is’ ‘nidded. The oshons may 


. put up pictures of the objects. Ask the child to find a specific 


toy and just that toy. . (If the child does pull out a different ent 
toy, label it, and then ask him/her to try again to find the requested : 


“toy. 


2. Tet? the children’ exactiy- “what's hidden and how - many of each: eM 
object (two Hels one spoon, trio cups)’, Emphasize how o,' the j 
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ACTIVITY: 
GOALS: 


child finds. Match objects to pictures to reinforce the concept 

and let the child see if there are more. 

3. Items can be hidden in a box with holes on the side. Take a 
cardboard box (not too large for ‘small: arms to reach around) and. 
-cut.a hole in each side, . Cover holes with a piece of cloth 

taped at the top and hanging over the hole. Put the hidden 

treasure in through the top and close the flaps. Let the child 
identify the object or objects by touch and then-pull them out 
to confirm. Change the hidden object frequently. 


COOKING (GROUP: TEACHER ASSISTED) 
i 


‘Physical Knowledge * ' vs 8 


~Sensory awareness: The child will use’senses of touch, taste, 


, Sights and sme 1) to explore and discover. 


Ss. Logical-Mathematical Knowledge - ee 
‘ «Number: Experience with amounts used in cooking various recipes. 
“Time 


- 


MATERIALS: 


“PROCEDURE: 


ACTIVITY: 


GOALS: 


-Temporal sequence-: . The child can dea? with the sequences in cooking, 
‘what comes first and the finished product. 

-Causality: The child can initiate and recognize cause and effect; : 
the making of the item and. the ‘finished Product. nee 


Space 
-Change an object" s veledteis to Space: The parts combine to make a 
whole that is uniques. . 


What ever items are needed for the specific recipe to be cooked. 
Wooden spoons are good for stirring, giving a good grip for... 

» toddlefs, Plastic knives can be substituted for sharp meta) 
ones when children do easy cutting. Plastic bowls placed ona 
‘dampened wash. cloth cuts down on slipping when children stir, 


Choose simple recipes to’ cook. Keep procedures short for toddlers. 
Let the children taste and smeT] each -ingredient (even the less 
pleasat: ~ones such as vanilla, if the child wants to), 
Some sui.estions for cooking: 
- Jello (cubed or mixed with dessert topping) « 
Pudding (add fresh slices-of banana to instant spidatng mix) 
Fresh fruit salad. (let the child cut the bananas, pineapple, «ss 
orange sections, grapes, etc.) > 
Muffins a. ES ee 
. Butter (made by shaking heavy cream in a: small: jar;: ead salt) ; 
Peanut butter sandwiches (try different breads) 
Carrot-raisin salad - : 


“FANTASY PLAY (GROUP: INDEPENDENT) te, " tage 


bo ical- Mathematical Knowkedae > ey ag . - 
StSsaicien (recognize see eibutes): “The child will recognize and | 


use materials that are.approprtate for a certain play role.” 4 : Bs 
Classification (sort according to gaa ee oe materiats. 7 ee 
appropriate for‘each role. ; 


: és . Py : - 24: a 


- 


e vacenexttén 


eS Tevel (symbolic aieytt The child uses objects in play to 


represent’ roles or objects. 


-Symbol level (imitate actions): The child, imitates actions (s)he 


ona trinks are appropriate for the role. 
. sMATERIALS: 


The teacher, provides the props to encourage or support. fantasy 
play. Some kits that might be made available (one or two at a 


House: ) Kitchen appliances (may be cardboard boxes with ink 
marker “ drawings), plates, cups, dolls, blankets, dress-up clothes, 
dolls and doil clothes, doll bed. 

' Grocery store:, Empty cans (watch out for sharp edges), cash 
reg)ster, play money, plastic food, paper bags, pads of paper 

+ and péncils, doll. buggies pay be used as shopping carts. 
Doctor/ilurse: “Band-aids, cotton balls, plastic Stethoscope, ne 
doctor bag, raisin pills; blankets, pillows, white smocks, nurse 

~ hats. 
Postman: Bag to hold the mail, old and new envélopes, ‘stamps’ 
(used or Christmas and Easter Seals), hat, blue jacket, badge., 


ai - Fireman: Length of plastic hose, short steps (or a small wooden 


PROCEDURE: 


‘ACTIVITY: 
GOALS: 


- pox or block), toy firetruck, red: jacket, hat, led boots. ; pees 
Policeman: Blue jacket, badge, hat. "ae Bi 


Provide the materials /(one or two kits at a time) in an area set 
aside for ‘fantasy play. Support the activity with short movies, 
~ « stories, and picture Rooks. Children will meee their own 
, means of using the” rials. % 


FINE’ NOTOR TABLE (INDIVIDUAL; INDEPENDENT) * > 


/ Physical Knowledge : oe ve: 
-Coordinate body sovenentss The child can manipulate toys and objects. 


" *Expand action repetoire: Use different actions on the ‘same object 


' Time ; ‘ 
TBesatity: Nanny fanipulative 4 toys fovijiive cause and effect. elation- 


and the same action on. different objects. 


Logical-Mathematical Knowledge no 

-This. will. vary with..the. specific toy but may include number (How 
many pop aie seriation (match large and smal} shapes}: and 
classification matching identicg) shapes or PamePetnigg ys 


f; 


ships (Jack-in-the-box 


<— 


_ Representation - ‘ » * 
~Symbol jevel (construct something that: represents: ahother object): : °°. gH a8 


The child nay make a oi eture with pegs or le gee with the : 
; blocks. 


bs 


"MATERIALS: « Soni suggestions: | 
#8 Wg BS Nesting cups or nesting a lll cups 
‘cs. Pop, beads 
, Puzzles 
. & ° Shape. box.’ 
eae a eqboard with by pe 
Sie FP Me Bee ond aoaeet b chubby nodden-pegs to had 
Jack-in-the-box:- ~ 
Lock box <> 
Cards with pictures to match (May is made from Jdeheical magazine ‘ 
pictures glued to cards.) . 
- Sma}. blacks (At Jeast 2" square) 
. Busy box 
« Berry box and yarn to sew through it 


Dressing dol]. 


_* 


™ 


"PROCEDURE; Set up a fine motor table in a separate area of the. room.» Put’. 
Bead eae out several table toys and let interested children choose. » Do Te a he 
foo As not tell-the child which toy to choose or how to use them unless... » 
ie ey . the child seems frustrated, Let the child-éxplore, discover and. « ; 

pou ges Be invent. Change the toys occasionally, putting somé away until a 
ie a eee later date. Try to promote reasoning. Asa the child w at (s)he 
ae : has, what it does. Ask other® children to cunmpare, 


: “ VARIATIONS:.-» “I. A similar procedure may be used with large motor: activities.” 
w, "sin a larger-area.. Rotate items that are available to interact 
with. Rioureas children. to find .new ways to: use ghjects, 


ms. 


“TITY: FNGERAINTNG TH PUDING.HROLGUAL om GROUP; OEPEIDEN O 
ee Fi TEACHER ASSISTED) . 


| GOALS: : .. Representation ‘ i en ee, ce 
al ee. S8ymbol TeveT (drawing); . The child may draw a picture, represent an. Fate 
one’, bk object; in the pudding. ”, eee . Pashia. Ce Be ore 
oe - Physical Knowledge. 1, Ste AF poe .? 


«Sensory Stimulation: "Several ‘senses (touch, . taste, <toht, smelt) 
. are used Pantene 


ty ae ’,, =Coordinate body movements : The ¢ child will use "his/her hands ini a variety 4; 
pe gang! of movements. oor a etek See 
“waren: ‘Smocks na Ss ice Tg te, de ge Fg a 
Instant. pudding: milk, bow! 7 ay ae er eer 
vo ae Fingerpainting paper, masking tape be ‘ ae ne oo hy as 
PROCEDURE: , % Lay the paper out around a table and tape each piece. in lace Ye Py i Pee 


_> prévent. shifting when the children paint. Making the’ pudding . ' ote 
“ae “oss may be a separate cooking activity or the teacher may prepare it | BoE gion 
wi > ahead of time. “Place.the bowl of pudding in the center of, the °..) © 
veg 2% Stable where. the children.canreach it and scoop pudding onto ee 
4.0 4 . 2 their paper. - If no one has tasted it-after a. few minutes, the 1A 
pr ee eae oS INP teacher might take a-taste, If the children don't imitate, tell, 
Puta se 4 a8 t them it! $ pudging. Ot: probably, will not. be necessary tN tel | 


op BE ae eo se 8 > 2 a <8 (26 oaks 4 8 Bes PRS Sr. Ces 
i ec | ok it 2 a4. orn an ‘ a wes i am a va ye 
es 3 Sareea si 2 fe ae BP) aig ‘ 
. se . = 4 ’ a Y « . os ‘ ‘ rj 1 


- j 


then to taste it.) Encourage the children to talk about and 
Let them observe each other and the different ways of drawing in- 


-Jabel their drawings. Accept any answer. nf ss are personal. 


VARIATIONS: 


¢ 


ACTIVITY: 


OE a Seeman anion oneal 


a 


the pudding. Dry the pictures thoroughly jn\the sun or by a 
heatér. They may be kept several days. ! 


1. After the paintings have dried, let the children touch them 
again and note the difference. Have each child identify his/her 
ow picture. — , 

2. Another painting technique uses cleaned, used deodorant 
roll-on bottles. Fill with tempera/fingerpaint. Colors and 
designs are rolled on the paper. One color cao be rolled over 
another. - , : ‘ 

3. Powdered paint added to sand creates a textured art medium. 
The children can "draw" designs on the paper with squeeze blue 
bottles or finger paste. Then let them spoon on the cqlored 
sand in a box and let the child turn the glue covered paper over 
fn the box. Sand will stick just to the glued sections. 

4. A stand-by drawing medium is soap bars on windows. . Let the 
children wipe their designs away with a wet cloth when ey are 
done. 


. 


FOOTPRINTS (GROUP OF TWO AT A TIME: TEACHER ASSISTED) 


-~ GOALS: Physical Knowledre- ~ a . 
“Body awareness: he child uses and sees a “picture* of a part of 


his/her body. 
-Expand action repetotre: The child will use’a familiar action 
(walking) in a new way. 


Time 
-Causality: The child can recognize a cause and effect relationship - 
in walking and leaving footprints. (S)He initiates the action and 
stops at the-end. ‘ 


7 os 


MATERIALS: 


PROCEDURE: 


® 
epresentation 


made. 


o) level (recognize a graphic symbol): See the footprints (s)he 


~Symbol level (part/whole relationships): The footprints aré a 
symbol of the action of walking. 


Paint, brushes 

Newsprint or a lofg roll of paper 

Dishpan filled with warm soapy water, towels 

Two chains < 

Plastic painting cloth or large oilcloth to protect the floor 


Spread the plastic or oilcloth on the floor for protection. 

Roll out a length of paper (about 6') and place a chair at each 
end. Put the paint by one chair and the dishpan of water and 
towels at the other. With shoes and socks removed and pants 
rolled up, ane child sits in the chair by the paint while another 


te Ret eee etnta  Hine Saree ey Oey we mw eteretite sreee Mlwwe 6 


child paints the bottoms of his/her feet. Let the child walk thes ° 


‘ 
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“VARIATIONS: 


. 


ACTIVITY: 


*Tength of the paper, leaving footprints. At the other end (s)he ; 


spans into the Soapy water and cleans his/her feet with some feacher 

ar Label one print so (s)he can find his/her footprint later.” The 
child who did the. painting is next to get his/her feet painted and 
walk the paper. Continue until each child has had a turn. 


‘ If the children have an opportunity to visit the beach, let 
them make and look at footprints in the sand. Or if there is a 
sandbox that may be used this way, walk barefoot in that. 

2. Do the painting activity with hands. Each child can paint 
his/her own hand and als it on a length of paper taped to 

a table top. 

3. If there are distinct differences, point out large and small 
ead ag (Maybe a teacher wil} volunteer to make a comparison 
print 

4. After the prints are dry, let the child retrace his/her 

path and walk it again. 


HIDE AND SEEK (GROUPS INDEPENDENT OR TEACHER ASSISTED) . _ 


an » GOALS: Ph sical. Knowledge — ved Se * 


y awareness: The child recognizes his/her “body a as an object fn 


the environment with identity. 

F -Coordinate body movements: Move self in different gttuatiare, 
-Expand repetoire of action: The child may use different actions to 
discover classmates. , ‘ 


7 Space 


to find a‘place to hide. 


>pace . ; 
@ -Move self through space: Child ai through the classroom searching 


-Locate hidden objects: The child 


MATERIALS: 
PROCEDURE: 


’ 


VARIATIONS: 


earches for classmates, 


None needed 


‘Explain that this’ is a game where every one hides in the classroom. 


$0 no one Can see them. Then someone goes around and tries to 
find everyone who is-hiding. Give the children some examples of 
hiding places (under a table, behind the door, in the closet). 
The teacher may be the searcher first to demonstrate the looking 
technique. As children are found let them join in the search 
for the others. ‘Talk as you search (I'm looking under the desk; 
now I'm joer behind the bookshelf and I found Mary:). 


i. Have child hide several large balls or dolls and then let 
the others search for the object. 


. 2. Hide a large object (or a child) and tell the other children 


if they are getting close or going far away as they search. 
Tell which child is close. But keep the chatter vieple and 
specific. , . 
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“ACTIVITY: I CAN DO WHAT YOU CAN DO (INDIVIDUAL; TEACHER ASSISTED). 


GOALS: Representation 
-Symbol level (imitating actions): The child will be following the 
‘teacher's movements. 


. Physical Knowledge . 
_ Coordination of body movements: Child will: make his/her body 


move as the teacher's does as seen in a mirror or directly. 
MATERIALS: Large unbreakable mirror 


PROCEDURE: The teacher suggests: that (s)he can do what the child can do. If 
: the child seems interested, imitate his actions as closely &s 
ssible. Move in front of a mirror so the child may see 
im/herself as well as the teacher, Suggest reversing the 
activity and let the child imitate the teacher, Start with 
movements similar to ones the child used previously then extend 
ee into simple but original actions. Keep the activity short. 
_ VARIATIONS: . 1. er in the mirror, imitate an everyday activity such as 
combing hair, brushing teeth. Ask the child if (s)he knows what 
you are doing. “This can. be’ used to-stgnify~a change in activitiess-—— > --— 
Pretend to be putting on a coat can symbolize time to go outside 
or pretending to eat could symbolize snack time. Ask children 
what you are doing and what ttme it js. ; 
2.‘ Looking in the mirror, ask children to tel} you what they - 
‘gee (other children, certain toys). Or go around the room and 
point to objects and let them identify them from their mirror's 
vantage point. 


saniaeeeaansadiaiiokpedeath ites 


ACTIVITY: | ° JACK-IN-THE-BOX (ONE OR TWO; TEACHER ASSISTED). 


GOALS: Representation ; 
-Symbol level (imitate actions): The child will imitate the teachers's 
actions and/or the Jack-in-the-box's movement. if 


Time 

~Initiate cause and effect sequences: The child starts the Jack-in- 
the-box sequence expecting certain results. 

-Notice temporal sequences: The child will imitate the pop-up action 
after ‘the music begins. ; 3 


MATERIALS: Jack-in-the-box (or other such pop up toy) 


PROCEDURE: After the children have had some ‘experience with the Jack-in-the 
box and seem able to anticipate the "pop", the teacher can 
demonstrate the action by squating down, head tucked in. Sing 
the melody or have the child turn the Jack's handle and provide 
the music. . Pop-up at the appropriate time. The child may just 
observe at First but encourage him to try. 
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“VARIATIONS: 1. .Add another dimension to the game by using a cardboard box. 
The child can crouch down inside and pull the flaps over the top 
(if it is not frightening for him/her) and pop-up at the 
: appropriate time as the Jack-in-the-box is played. 
‘2. Try to be another toy. If there is a moving dog or duck on 
a string, let the child imitate its movements. — : 


_ ACTIVITY: LOOK AND SEE (INDIVIOUAL OR SMALL GROUP; TEACHER ASSISTEDS 


GOALS: Physical Knowledge a 4 , ; 
; -Object awareness: The child will identify objects from the environ- 


ment, , 
-Sensory stimulation: The child will use’ sight in a new way to. 
‘explore the environment. 


Space . 
eLocate objects: Using "binoculars", the child identifies areas and 
objects in the énvironmént, 


Oe oe ee tee * 
tyre VR petpen tel eb ytawrnen 


‘ child is making pretend binoculars. . 
-Sign level (correctly Jabe}): Naming what (s)he sees through the 
binoculars. “-s . ‘ : re 
“Sign level (hearing language used): Listen to other children describe 
what they see. m 


a 
Logical-Mathematical Kne:ledge 
_ Classification (identitying attributes): Recognize descriptions of 
objects. X 
eNumber (using numbers): Count two rolls to use. 


MATERIALS: Two empty toilet tissue rolls per child; tape 


PROCEDURE: Show the children the real binoculars and let them look through 
each end. (Teacher may discuss concepts of large and small.) 
Then suggest each child make his/her own. Demonstrate how to tape 
the two rolls side by side and assist only when necessary. Then 
encourage the children to look around and tell what they see, 
Some children may simply label what they see. Encourage them to 
Pr’ tell what it looks like. -. 


VARIATIONS: 1. Ask the child to locate specific objects using the binoculars, 
’ r children-can look for something with a particular attribute 
(red, round, moving) and Tabet it. 
2. Make a telescope out of oné or two paper towel rolls. 
3, Get several magnifying glasses and have the child look 
through and then compare with looking through the binoculars. 


s 30 


® 


ACTIVITY: MAKING PLAYDOUGH (INDIVIDUAL OR GROUP; TEACHE ASSISTED) ; P 


GOALS: Physical Knowledge 
-To see parts become a whole: The child will|have an opportunity to 
- " combine the different textured materials into}a smooth dough. 
' Sensory stimulation: ~The child can touch, meaty any smell the 
product. 


\ 


Representation a 
~Symbol level (consfruct something to represent an object): The : 
child can manipulate the dough to represent objects from the environment, 

é ) . . ; | . 
Space - ! , = 
»Changing objects in space: The child can aa stretch, pound, 
divide or combine the dough to change its relation to space. 

| 


MATERIALS: Salt, flour, water, food coloring \ 
- Bowls, forks, % cup measures ; \ 
Recipe: Per child 
ik cup salt > a 
4s cup flour | 
kk cup water 


AP eet 6 MEE Ry RV eREh lhe e ohare Het Man = rt Pree oh neere war ROG 4 REA theme erate seh kd tert tnd earetl ater ned Bret on ue aati Oe 


PROCEDURE: Have a bag of flour, salt container and bowl of water centrally 


located on the table along with % cup measures. Premeasure salt 

and flour into individual bowls. Let them see the two ingredients, 
i touch and taste if they wish.. The child may scoop a measu:.. , 

full of water to add to their bowl. Several drops of foo¢ 

coloring may also be added. The child then stirs with his/ner fork 

until the mixture begins to hold together and then mix with the 

hands. tet the child poke, squish, pound and pull the dough. 

Toddlers are likely to taste the mixture. Encourage them to 

talk about it. Is it salty? Do you like it? Store dough in an - 

airtight container. 


VARIATIONS: 1. When making playdough, coffee grounds, sand or uncooked rice 
may be added to provide different textures. , 

2. Once the-child is familiar with the mixture, (s)he can be 
encouraged to expand his/her repertoire of action. The teacher may 
demonstrate how to roll a ball or ro@ shape. Encourage children 

to imitate but do not dictate the action. The child will apply 
his/her individual action schemas. The teacher role is to serve as: 
a mode}. Added materials may be made available such as rolling 
pins (or wooden block cylinders) and cookie cutters. 

3. As children manipulate the dough, encourage them to relate 

the shapes to real objects. Ask what the sie looks like, or 

the reverse, suggest making something. Accept any answer or 

shape that the child offers. Symbols are personal; that's how 

it looks to him/her, 

4. When a child has sculpted a shape (s)he likes, place the mode) 
on a cookie sheet and bake at 200 degrees for one hour. . The 
hardened models may be painted or decorated. : 

§. Shapes (such as diamonds, circles, or squares) can be cut 

out of rolled playdough and a hole poked through with a pencil. 
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ACTIVITY: 
GOALS: 


+ eeerwnenaarens Weaver 


MATERIALS: 


PROCEOURE: 


VARIATIONS: 


16. 


These shapes may be baked, painted and strung on dental floss or 
string, Talk about ni Shapes and let the children sort them by 
shape. 

* 6. "aio children to weline their ovm ingredients and make the 
dough. Children will need supervision scoopjng two measures of 
flour, one of salt, one water, Exact measurements are not. 
{important so let the child de the measuring with as little help 
as possible. Emphasize two flour, one salt, one water. Write 
the numerals 1 and 2 on the flour and salt containers and bowl 
of water. Count measures out loud. 

7. Use the same basic ingredients in a cooking activity. Make 
cookies or biscuits and butter. Compare smell, texture and 
taste. . ; 


MAKING PUPPETS (INDIVIDUAL OR GROUP; INDEPENDENT OR TEACHER ASSISTED) 


Logical-Mathematical Knowledge r 
tlaadif tcation (recognize attributes): Identify the parts to go on 
the puppet. mK 
-Number: How many of each item is needed for the face. F 


teat Knod ledge meet ein mee eee ee me ete cael ae Beeieen 
“ee ly awareness: Look at their own face and see what the puppet 
needs. 


? 


Representation mie te eck = - 
Se yahh 1 level jametie play): Pretending with puppets. 
-Symbol level (graphic symbol): The child can draw a face for.the 


puppet. ee ; 


Small brown paper bags (the candy size; ask at the local grocery 
or dragetereg 

Water-base felt tip pens or crayons 

Sample puppet and hand mirror 


Let the children watch the teacher make the face on’a sample 
puppet. Count and label: one nose, one mouth, two eyes,. two 
ears, hair. Put the puppet on and demonstrate "making it talk, 
Jook around, etc. Leave the sample puppet, materials, and a 
mirror for self examination of the activity table. Do not 
assist unless asked or if a child seems frustrated. Accept any 
face a child makes, though you may ask what each mark represents. 
_ If a child wants a puppet but does not want to make it, draw the 
‘face for him, labe) and count as you go. 


1. The bare hand can be a puppet. Using water base felt tip 

markers, draw eyes, nose, mouth, and hair on the thumb side of 
, the closed hand. ~ Demons trate that moving the thumb makes the 
. puppet open its mouth. “ ; 


ae rr ie 1, a 


2. The fingers can also be puppets. Draw the faces on.the tips 
of the fingers palm side. Encqurage the children to have the 
fingers talk ’to each other. a 
-3. Make sock puppets. Children may glue on precut bits of fet 
‘* for eyes, nose, etc. 


ACTIVITY: « MATCHING PICTURES AliD OBJECTS (INDIVIDUAL; INDEPENDENT OR TEACHER 
ASSISTED) , 


- ‘GOALS: Representation . 
' -Symbo] level (recognize a graphic symbol): -[Igent ify objects by 
pictures, . 
ji Lt fcat Knowledge —- : 
ect awareness: Tha child will identify objects from his immediate 


envircnment, - 


Tt eo bet tte 


» , 4 
Logical-Mathematic Knowledge ; 
SrasetTicition (recognize attributes): The child needs to focus on F 
specific attributes to identify objects. ; 


as “BBTERIALSE ~~~ Large, -clear-pictures -of eommon | objects dealers amay—be : sPOTane ld « <ciesices ni sure one 
: or cut from magazines if good match with the real object ‘used). 


é ms Tape 
. "Real" objects (examples--telephone, hard boiled 99» cup, 
~ - envelope, bal], can,. pencil, etc.) ss * ‘a 


PROCEDURE: Tape the pictures to a-talle or counter top. Start with all of 
the objects matched to their appropriate pictures. Let the 
child take them away and then replace them one by one. 


VARIATIONS: 1. Mix the objects. Put the wrong object on each picture and 
- let the child correct. 
2. Using small amounts of picture/object matches add the itisdewetcti 
of number. That is, have a picture of one me two pencils, one 
ball, ‘but have several] of each object available. Keep the 
numbers small. The child may simply match one object, per picture 
regardless Of -one to one correspondence. Accept this, The 
teacher may point out the number as another AApERES not that the 
, child did the activity wrong. . 
3. Have a picture of part of the object (half. of a pencil, the 
: stamped corner of an envelope, the bottom of the telephone). 
. Let the child match whole to part and ask if (s)he can point out on 
, the object which part is pictured. 
‘ 4. For advanced children, let the child draw his/her own pictures 
. and match them to objects. Put’up different children's arsous 
above a silat of the real objects. - 


° 


ACTIVITY: NEIGHBORHOOD WALK (GROUP; TEACHER ED) - 


GOALS: Physical Knowledne * 
~Onject awareness: The child will be ooking for interesting objects ° : 
from the environment. F 
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t 54s 
t P 4 F 
-Sensory stimulation: Using the senses to explore and discover. 
-Coordinate body movements: Move self through different situations. 


Space 
-Expand the environment: - Explore the Tocal area. : 


Representation 
-Sign level (correctly label): Name the objects found on the’ walk. 


MATERIALS: One brown paper bag per child 


PROCEDURE: Take the children on a neighborhood walk, Give each child a 
: paper bag to collect interesting things they might see, Watch 
carefully what is picked-up. If it is fnappropriate or not 
safe, explain that some tnings need to stay outside. Name each 
tem the child chooses. Keep waiks short. When ready to return 
the classroom, let the children lead the way and orient 
themselves to the area. Back in the classroom let each child 
display what (s)he found on a colored piece of construction paper. 
Compare and label. 3 r 
ew VARIATIONS: = 1. “Many of the items could be glued to the construction paper 
°e ~~ for more Tasting displays. 77 ern rere ek are renee sirens deetone © crashes hoe 
2. Or flat items (flowers, grass, leaves) may be laid between P 
two sleets of waxed paper and ironed to seal. Place newspaper 
between the waxed paper and iron and use low heat. 
- 3. On a Tater walk Jet the children decide where to.walk ahead-. ie 
* of time and let them lead the way. let them find the way back : 


| \ as well. 


* ACTIVITY: KURSERY RHYMES WITH FLANNEL BOARD (GROUP; TEACHER ASSISTED) 


GOALS: Representation ; 
~Symbol level (graphic representation): Child sees pictures used 


to represent action. 

Sign level (correct label): Objects will be named as they are 
presented. 

-Sign level (hearing language used): The child hears the rhythn 
and descriptions of language. . 


Time Pe 
-Recognize temporal ‘sequences: - The child sees the progression of 
events in a nursery rhyme, ~ , 


MATERIALS: A board covered with felt or flannel. 
Felt pieces cut to represent the basic objects in a nursery 


rhyme. P 


+ » PROCEDURE: Have felt pieces cut and ready fo represent each major character 
' or object in the story. Introduce each character and name each : 
object before beginning. Read the rhyme at least twice pointing b 
to the characters and objects. Explain new or difficult words. 
Then read it again, Nursery rhymes are excellent for toddlers 
because they are short, have a distinct rtythm and tel] a story, 
¥ 
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VARIATIONS: 1. After. showing .a rhyme on the flannel board, the teacher 
could read it from a children’s picture book of rhymes, Ask the 
children to help. Let them point to the characters and name | 
them. if they can. The children will see two representations of 
the story {flannel board and pictures). 


. Children may_act-out a rh with which t are fami far. | s 
Tey can go to Sheep un er HR boy blue or 
sit on a tuffet Tike another little child, ; : * 


3. .Sing simple action songs. ~ (Some nursery rhymes have music 

” associated with them.) Repeat often and keep words and actions 
simple. Toddlers will join in as they are able. Examples: The - 
" 5 Itsy-Bitsy Spider, Open/Shut Them, or This is the Way We... 


t . 
ACTIVITY: - OBSTACLE COURSE (GROUP; INDEPENDENT OR TEACHER ASSISTED) 


GOALS: Space | ; 
-Body movement in relation to a variety of objects: - The child moves 
him@Merself and objects through the environment. 3 
~Arrangement of objects in space: The child participates in the . 
: placement of objects in the environment. a % 
Wi ir teson rene VR SCR MOL ER OE i css snes -—) deempmenter seinen! act aceh : 3 
-Extension of action repertoires: The child applies and” adapts“"-"~" 
actions in a variety of situations. ° ; ’ 
. Coordination of body movements: Practice using large muscles. 


e anlalilinaalntin dealer) 
‘ i é 


MATERIALS: Furniture from the Classroom, pillows, blocks; cardboard boxes; ~' - 
‘ inner tubes, and yarn. ; 
“4 
PROCEDURE; ~ Initially, the teacher sets up a specific path for thé course, 
r placing objects in the way to climb over, go around or under. 
’ Mark the path with a length of yarn for the children to follow. 
Yarn may be taped into place to create jagged or curved lines.. 
= Include a variety of directions (under, over, through). Safety , 
: must be carefully considered. Use-caution with heights and 
moves requiring developed balance. Respect personal 
interpretations of the course. 


VARIATIONS: 1, On subsequent courses let the children help construct the 
‘ , path and obstacles. Suggest an object and let them decide where 

and how to use it. — ; ‘ 
2. Create a path with no obstacles, only yarn marking a turning 
path. Tape in curves, zigzags, circles, or around the class. 
3. Set up an obstacle course designed for the children to drive 
through with push/pul] toys or on their hands and knees with a 
toy truck. 
4. Suggest going through the obstacle course backward, sideways 

7 - Or crawling. . 

. §. Informally, an obstacle course for toddlers can simply be 
changes or additions to the room arrangement. After children 
are familiar with a particular classroom structure, change a 
section. Move the snack table to another part of the room; turn - 

< a shelf around; or move an activity area. Add something, tang 
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of. 


‘ epepe paper strips in a doorway, or hie a table with a- blanket. 
The’children. wil] adapt.to the new set up within. the’ es of 
“everyday actions. 


* 


ACTIVITY: OPEN/CLOSE (crour a ec 


GOALS: ~ Physica], Knowledge 

"> dy awareness: * The child will wen on how the hands, eyes, and., 
‘mouth move. 
~Expand one's repetoire of action: Using the same -action Tn 
different situations. “ , 


Logical-Mathematical Knowledae 

Classification (recognize general classes}: The child will look for 
objects in the class of things that open and close. 

-Seriation (recognize relative differences): Things can opeh, open 


more and more. 


Space / 
=Changing an object's relation to space: Opening and closing 


= a different objects. 
— ee ~"Re Sresentatton reel de ag vines oni watt st he Sr in hey ne 
ssn Tevel (correctly Jabel): Name the items that ¢ open and close. 
MATERIALS: - Objects around the classroom that open and close. 
PROCEDURE;- Explain that many things move. Parts of the body move Let the 

‘ . children think of and demonstrate parts of the body that move. 

; When hands, mouth or eyes are mentioned, specify that the 
movement can be open and close. - Demonstrate each and let the 
children move each. Then suggest looking for other things — 
around the classroom that open and. close (drawers, doors, . 
cupboards, boxes, windows, toy chest, books). Give each child-a 
“chance to find something. Name each thing they find if they 
cannot. What other uses each,object has can also be mentioned. 
(You open.a book to read it; you close it when you are done.) 


the child can reach it or not); li ht/heavy (based an whether 
38 . the child thinks (s)he can Jift it). 
** 2. Find an object in the classroom that is a particular color, 
aS pes a children could learn a song about opening and closing 
ands. 


VARIATIONS: 1. Find objects that are big/smal}; high/low (based on whether 


Open, shut - (Move hands) 
Open, shut 
Give a little on (Clap hands) 
Open, shut them 
Open, shut them 
“Lay them in your lap (Clasp hands in lap) 
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= keviry: » PEEKA- BOO-WHO (ecu: TEACHER ASSISTED) 


GOALS: © Re resentation Dae ? 
a -Symbot Tevel bvcenaitee a wate from a saree Child will pene to 


‘recognize another gia by only a part showing, 
7 -Sign Tevet (correc ly label): ‘Name children. . 
~ MATERIALS; Two Varge pillow cases. , 


“PROCEDURE: © = This activity is appropriate only ‘after: the hihideee know each 


other well. Children are divided into two groups separated from. — 


‘each other's sight. One child from each sroup is covered by a 
;  pillow’case and guided to the other group. As the child stands 
‘ : ‘covered in front of the children, the teacher raises the case 
. $lowly. The other children attempt to guess ‘who is underneath 
‘based on the parts that show. If the children don’t guess 
correctly, continue to raise the case slowly until the child 


appears, .If they do guess correctly, continue to raise the case . 


slowly wntil the child appears... If they do guess correctly, 
remove the sack quickly. Continue the process with. each. child 
* until all of the children have changed groups. Move quickly 

between each child so the game will. not take too long and the 


VARIATIONS: 1.. Have the child talk from: behind a screen (perhaps as they 
: ‘arrive inthe morning) and encourage children to guess who it 
ee re | oe 
aay "2s Let the children record their voices on a tapes Can they 
_ identify themselves when it. is played back?. their classmates? 


« 


ACTIVITY xe SENSORY TABLE (INDIVIDUAL; INDEPENDENT OR TEACHER acti t 
GOALS: hysica) Knowletice . 

“Sensory Stimulation: Using all of the senses to explore and 
iscover. 

Expand action repetoire: The child can use the same actions (smell, 
taste, touch, a in different situations. 


Representation 


epr . , 
ee Tevel (part/whole relations); Recognize whole objects by a 
part 
~Sign level (correctly Vabel): Name the items being used. 


MATERIALS: Some suggestions: 
Touch: pieces of fabric (satin, canvas, burlap, swiss dot, 
velvet); miscellaneous items (sand, sandpaper, cotton, wood, 
rocks). aSee hidden box activity. . 
Taste: for part/whole relationships (apple, orange, “‘Temon, 

. chocolate chips and chocolate chip cookies, banana, carrots); 
for comparfson (dates, prunes, raisins;-lemon, lime, orange, 
grapefruit; blackberries, blueberries; strawberries, . ~ 

. raspberries; salt, sugar, flour; lettuce, celery, radishes). 


* 
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PROCEDURE: 


MATERIALS: 
PROCEDURE: 


roe ACTIVITY 3+ =: 


| GOALS — Logical-Mathematical Knowledge ee a / tS he, es i 
4 Classification (recognize attributes): "The child will focus on the + © oe 


space ting objects: Child will saeren for 


- Smelt: flowers, bottled flavorings; peanut butter, lemon, 
onion, orange. 
_ Sound: bells. and other musical instruments; baby food jars” 
. filled with sand, cotton balls,~ bathe tops, dried PRAnS (Tape : te 
lids on firmly). 7 ;. 


for the children to explore independently. ‘ 

\ Touch: Make a ringed notebook of fabric textures... Samples a 
often available at fabric stores or.ask mothers who sew to send SY) 
in scraps...Glue or tape the top: of each piece of fabric to each 
page.. Miscellaneous items may be laid out on the table and each 
child may add: one item from the classroom that (s)he: Ifkes to 


os Have a éensory table set ‘up “tn ; separate area. oY. out nee : _ 


as touch. 


Taste: Demonstrate part/whole relationships by. ‘showing the © 
whole original item and pieces to: taste. Put cut pieces in a 
bow? by the “whole”. Keep samples smal] and watch for 
“overzealous tasters.» For taste ‘comparisons, set out samples of | 
similar edibles. Do not expect children. to identify the 
differences but rather discover differences: and sinilarities. 
Smell: In the spring, ask children if thev have any flowers in. * 
their gardens. (Or grow some at-school) if so, ask. them to 


ied merenenenemsveso bingo a few to-share withthe others«:«Set.them all on the on. met vse 


sensory ii and let ae children sapre: : ‘ 


Shoe Pile -(group;- teacher assisted). bey as 8 sec east S didaah Siege 


attributes of his/her own shoes. ey 

-Classification (recognize identical objects):. The chtld can match 

one shoe to the other. 3 Sart Me a8 
Classification (recognize gross differences): - The. child can compare 
his/her shoe with his classmate's. a at 
-Numbers (Use numbers in practical situations): The child. is looking ay 
for one shoe; he has one, © ae ; cn 


her ‘shoe in a specific. ° 
area. : a 


One shoe from each child 


Have each child take off one shoe (helping only if necessary). - 
Each child-places his/her shoe in a pile in an open area. Look at os 
the pile and encourage. comments about what they see. Then: have 
each child focus on the remaining shoe. What color is it? Does 

-4t have shoelaces?’ Then let the child search for his/her own shoe. 
lf (s)he chooses the wrong-one, point out the attributes o€-the , 
found shoe and of his/her own shoe, Have the child try again. Give Bo ge 
assistance putting shoes on only as necessary. Give the child a agi, 
chance to try to do part of it him/herself, ; a } 
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“avi: 
(GOALS: « 


_venvironment with ree “i ident tty 


aa 
Seti ‘MATERIALS:......-None.. needed. Neteneletnt aepcitcummmenniees Aesnaslibcaare wee rete sapetr Stet SERN Re ie tevin ss 


“PROCEDURE: 


Ab Be, Say bope sto: ee ses eye 


ie 


VARIATIONS: --1, Do the’ same-activity with coats or sweaters. Give children, +. 


- a chance to focus on’ the attributes of their coats and then putts 
~ "them inca es, Let each child find his/her own. °~ a 
2.) then children are quite capable. of finding one shoe, hava’ re 

“them take off both. They will. need to find one. (using ..-. 
epresenetsan or trial and error) and then--match it, to the ~ 


3 or try thevactivity: with one shoe and one  Shcle 


* 


Ly WHOSE TURN I$ 17, ‘tehoww:; TEACHER’ assIsteD) 


. 


-- Logical=Mathematical Knowledge Bs meas sige 
* onsgat-tithena (recognize 08 utes): The chitd will focus on his/her heres 


own and his/her classmates! personal-attributes.: 


_.. Classification (recognize gross bb ca oe “The child may notice . 
~ differentes and grleistcat a ’ Sa 


ep Physical k 


ihowledas aries gas , 
-Develop self awareness: Child sees iovherselt a as. an abject in the: 


mY ave 


When ehildren are braaking from a group activity and: going 
individually to another activity (such.as taking turns. ss to’. 


“ae dee the bathroom, snack: Sables, or leaving for the day) make a game. a 
~ of whose-turn it is... The teacher describes a particular child 2 vv: 


bituby-bit until the. child recognizes him/herself or the other. -. 


A a 


‘children recognize him/her.. Attributes used in the description nee Sth 2 
should be prominent ‘and when possible have personal: meaning for ° ere (sae 


the child (such asa new. dress or red shoes (s)he has boasted.’ 


» about). If-a-child- is. having difficulty: recognizing hin/hersatf.” e 


maintain eye contact with him/her. If two children recognize. 


. . themselves ‘in. the. same attributes, ‘emphasize. ‘the similarities,’ ce en ae 


| VARIATIONS: 1.° Turn the game into a general ‘classification activity by.” 


. weed for all of one attribute.’ Examples:..all of the boys, ~ - 
ae the children with green ons all. of the: ‘children wearing. 
shoes. . Ss ne 

_ 2.4-Use pictures ofthe children. "Hold one up. ‘and Jet the child se 
recognize him/herself. in. two dimensions. \’ 

3.. A more. difficult variation would be ‘comparison of two” 
children's attributes such as which is sforter: (taller), has: 
baat Ashorter) fatty, is peers more sen yellow. “a 


ye 


: topes . 


Some: Suggested roberta for Toddlers 


© Dhystecel Knowledge. 
“FINE MOTOR 


iz 


nesting cups. (may be made from clean ic cure fans. 06: 
eae a ‘different sizes) 
pop béads oa ee are en Dts “ oe 
puzzies “” “(heavy: duty puazles with 2-6 ote es some have ae 


~smal] knobs for easy tan ng 
pegboard. and pegs. . i 


fi sn wodagkeinethe-box or. ‘other, such. musical. op. up. toys) bia ey ctos io 
th “boxes: or baskets ies "(good for serving) ; eee & ' 
Fe ee “colored. chips. or, wooden shapes... food # For. srs 


sa hanmer’ and wooden nails: ina ‘carpenter’ $, bench. a ni ee A, 


© turning tops : os adits Be - a ay eg tl as de Be 


fm 


busy’ box. 3 Be ie (a board with: several moveable. pieces) 


"kos GSK box (a board that. has Tocks, hooks, or a dort) 
“LARGE MOTOR eee ees isd nt Pe 
© blocks ° at Bat “(varied sizes. rang ind from no ‘Tess than 2" ‘square e 
: 3 we UP 3 pie “to ‘1 z! in ength;, plastic, fan. wood or cloth) te 
© push and ¢ wing | (on a string or stick) © nae 
oo toy trucks: : ie (Firetruck,, crane, Jens dunptruck, sted: ee 


beta Le me ee (varied sizes, rubber‘, foam, “eloth) - 
“outdoor. equipment. (to. ‘climb on, stide downs. play thy. eter withy 
. wee “move around) - e hy wie Poe mh Cia 


“ater table and suitable toys (Meseig toys, buckets, cups, plastic squirt fee 


bottles) 


sandbox (or cornmeal table) 


large unbreakable mirror (3-5' long; High enough for a child to see his 


whole body) 
rocking boat (reverses to stairs) t 
balance board (wide board on blocks is sufficient) 


Representation 

SYMBOL LEVEL (graphic representation) 

playdough, clay, pipecteaners 

materials to draw, color, paint 

chalkboard and large chubby chalk 

SYMBOL LEVEL (symbolic play) 

playhouse furniture (small stove, refrigerator, sink, doll bed, 
cupboard; may be simple, cardboard boxes with 


ink marker drawings wil) do) { 
household objects (measuring cups, spoons, pots with lids, plates, 

etc.) . a 
icivpione ({f possible, a real phone, disconnected; also 


several play phones) 
dolls (dressing Yolls, baby dolls, and a large child 
size fabric dolls; doll clothes) 


dress up clothes (hats, shoes, purses, dresses, pants, etc.) 
SIGN LEVEL 
books (some sturdy picture books available for the © 


children; others for teacher access) 


records ° 
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